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INTRODUCTION

The development of life-long education in Cuba stems from the revelutionary
process itself and is thus based on the profound economic and social changes that
have taken place there since the triumph cf the Revolution. ’

In 1959, as the result of an unjust soeial system marked by the accumulation
of *wmense riches in a few hands and the poverty of the many, the population con-
ta‘ned about one million illiterates, and such was the educational system that
barely cne half of the population of schoecl age attended elementary school, while
enrolments at secordary and higher education levels were even more restriectcd; in
addition there were serlous qualitative problems and no link existed between edu-
cation and the developmen*: of the country. '

This distorted and neglected eduvcational cystem imposed on Cuba by impzrialist
exoloitation was swept aside by the revolutionary victory of 1959, which radiselly
changed that oppressive structure by crecating the necessary 2ornditions for in-
corporation of the Cuban pecple in the changes brought about by the scientific
and technical revolution taking place in the world. This was not - and is not -
an easy tasgk, starting from the low level of technlcal and cultural development
inherited from the colonial rézime under imperialist domination. Suitable mesans
had to be created for mobilizing the resources of the country on a planned basis
so as to carry out projects capable of turning Cuba from an underdeveloped country
into a developed, enlightened and truly free country,

The laws on Asrarian Reform, nationalizations and other important laws passed
gave the educational system the required lmpetus both quantitatively and qualita-
tively, so that from then onwsrds, with the Increasing participation of the organ-
ized masses, education became closely linked with social practice, and educational
theory with productive work and basic vocational technological principles.

The mass school enrolment of childien and young people and the new zollective
forms of social action based on work and the defence of the Socialist fatherland
strengthened pupils' ideological principles and ineorpcrated them as active

~ partieipants in the revolutionary movement.

With the development of & soclal awareness in which values have acquired a
new. dimension, the schools and universities are filled to overflowing; their in-
tegration with work in the production centres and plamned services is an aspect

‘of the training they give, and they embrace ihe whole social spectrum. In spite-

of temporary limitations and deficlencies that have to be faced, we are all con-
sciously working towards fulfilment of Che Guevara's maxim: "Society in general
must become one gigantic. school". - - T '

With a unified, totally free and compulsory cducatlonal system dedicated to.
ths uitimate aims of the Revolution, education as a whole being considered a ,
pricrity duty and right of every citizen; with the increasing assistance provided
by community services and by cultural, sports and -artistic institutions partici-
pating in the iriegral training process, and with the constent drive given by the
Party, the Union of Young Communists aund.the mass organizations, our global edu-
cation has.escquired the mass scope and continuity. which it is able to-display

‘before the whole world as a meterial and progressive demonstration of life-long.

education.
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For the above reasons, we in Cuba are unable to conceive of life-long educa-
tion in the abstract or as a spontaneous process, for we see it in a socio-
econemic contexi, and as bound up with the social characteristics of the country
in which it is practised.

The characteristics of life-long education in our ecountry are implieit in
its revelutionary setting, and the task of carrying it through has become an
obligation and a right affecting every individual citizen, not as a means of
separate individual survival, but as part of a community effort on behalf of what
our Revolution regards as of supreme importance - the human belng.

The national system of education

The system is based upon the organization of instruction according to the
various educational levels and types composing the structure of the Ministry of
Education and includes: '

General education

Special education

Technical and professional education

Higher education _
Teacher training .
Adult and youth movement education '

General educetion is dividéd inte three levelsa:

Primary
Secondary
Pre-university

" Primary education is open to all children and includes the pre-school course
and the 1st to 6th grades of primary school. :

Secondary education ineludes the basic secondary schools from the Tth to 10th
grades and the pre-university course from the 11lth to 13th grades.

Technical and professional education includes industrial education, agricul-
tural education, and education in economics and administration for training medium-
grade technicians and skilled workers in the varlous branches of production and
planned services. ‘ : o

- Our higher education system has been harmeniously adapted to the structural
changes brought about by the Revolution. The University, having cast off the
shackles which bound it to the old form of soclety, has thrown itself fully into
national life and is closely associated with'the developnent of the country.

The training of teachers has been one of the determining objectives of the
educational work carried out by the Revolution. It 1s obvious that, for a country
that has given priority to edueatisn,and*thatihas‘in’pﬁaetiee materialized the
right of all its citizens to receive’ education, the problems of training and pro-
widing professional growth to teachers ‘have been, and ere at present, the centre
of our greatest efforts. ' :
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- The essential change in the training of our teaching personnel has involved
the approuch, orientation and content of teaching in acecordance with the ldeology
of the Revolution, vhich determines a training based on a high moral concept, a

splrit of sacrifice and endeavour, professional efficiency and a very well defined
concept of the revolutionary duties of the young Cuban teacher in relation to the

liberation struggles of the exploited peoples of America and the world over..

Teacher training currleula are suitably erticulated and closely linked with
the general Sécaﬁdary, technological and highor educatisn courses, and with edu-
cation and werk in general, as a procedure for applylng the prinslples of our

“ducational policy.

which continue to be develaped rarticipation in culturel and sports activities,
the scientific and technical interest circles, the Pioneer Movement, the political
and mass organizations of students, ahd other types of institution lend cohcsion

and unity to en educational poliecy aiming at easuring a nation-wide and integral
educational system.

In addition, the vocational guidance plans and professional) guidance services

ADULT EDUCATION

Background

The Literacy Campaign is an important landmark in the education of the
country, a general outline of which we gave at the beginning of this report.

Together with immediate measures for giving every child access to education,
energetic, planned steps are being taken to eradicate illiteragy, which used to
affect 23.6% of the population, reaching sensational proportions in rural arveas
with a figure of L1%. "This proportion of illiterates was a reflection of their
social nr;gin and geographical location, for the zones with the highest percentage
of illiteragy were the agricultural zones and the poor, unemployed warking quarters
in the towns. . . ,

The Literacy Campaign was a well orgenized underteking which, under the
leadership of the Ministry of Edugatian, mobllized every single politiecal or mess
organization; all these, incorporated in the MNational Council of Education, unified
and systematized the Campaipgn, with the result that in one year it was possible to
say that i]literacy had been banished from Cuban territory. ,

The old notions @f fighting 1gnm?ange and of considering 1£teracy training as
an isplated and terminal educational fact, instead of a permanent social combat, re= -
celved their death~blow with the 1961 Campaign, which introcduced the ‘Pundamental
principle of mass-oriented action in revolutionary educztional strategy. Its

‘successful outcome was not solely due to sound organization and the resources

mobilized in the great task; to these must be added the motivational impetus which
the Revolution, with its structural modifications, succeeded in arousing among

the masses, leading to the social awareness and creative gpirlﬁ needed to bring
together literacy trainers and trainees, young people and adults, and instilling
in them, in addition to the Engwledge of reading and writing, political and social
Imowledge enabling them to take an active part in all the developments of the’
rEVQlutinnary process and to realise that fighting ignorance means fightlng the

eausés of - igngranee.



ED-72,/CONF.1/4 - page b4

These activities formed the basis on which the system of Adult Educatiun in
Cuba was bullt, 1ts post-literacy activities continuing in 1962 with the establish-
ment of the Worker-Farmer Faculty, which organized two courses, a Follow-up Course
and a Workers Eduecation Course,

The structure of the Worker-Farmer Faculty was characterized from then on by
a combined system in which organization, administration and technical instruction
were organically linked for pursuing the educational process. This Faculty also
became a department of the Ministry of Education and was c¢losely linked with
political and mass organizations incorporated in the National Council of Education.

The experlence acquired during the Campaign served as guidelines for evolving
organization and technlcal methods applicable to adult education, the laws and
principles of which were discovered through day-to-day practice and implemented in
the preparation of curricula, teaching methods and manuals specially designed for
adults, and in the formulation of appropriate rules for this type of instruection.

The adult education system in Cuba has not been statiec. Its development has
been conditioned by the revolutionary process itself. That is why traditional
_methods have been revised and replaced by radically different ones, thus making
each educational course available to an average of half a million adults.

Teaching personnel

This task called for the services of teachers with a certain specialized
training. However, 1t is not easy to fipd teachers in sufficient numbers and with
the appropriate training. Nevertheless, all the activities were able to be earried
out, though not always up to tie required standard but endeavouring to satisfy the

‘needs of the situation. Teachers were drawn from the ranks of the workers them-
selves, from mass or political organizations, and from various sections of the
papulaiian, their training was in the hands of technicians with specialized ex-
verlence in adult education. The maxim adopted in the early days of the literacy
campaign still holds good: "The one with more knowledge must teach the one with
less’. '

E;eg&nt situati@n

‘Adult education, which began in 1962, has during ten years developed different
forms of teaching, that in the present stage constitute an educstional system
organized and endowed with a structure that binds it closely to the plaﬁq Qf national
development, with the support of political and mass organizations.

The levels and cycles of adult education are the fgllcwingér
(a) Elementary education
(a) Literacy ;
(b) First Level
(e) Second Level
(4) Third Level
(&) Fourth Level
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(b) Secondary Course of Worker Education (CSS0) with a duration of two
semesters, equivalent to that of seventh grade general educaticn.

(e) Vorker-Farmer Faculty (FOC), with a duration of eight semesters and
articulated with higher education.

(d) Tanguage Teeching. Course with a duration of from four to seven
gemesters, depending on the language. :

(e) Youth Movement, waich meintains the same levels as adult education,
but with objectives, content, pregrammes and-duration cf courses ad-
justed to the characteristics of the adnlescent with a low educstional
level.

Adult education includes the following educational institutions:

(a) Day and night schools

(b) Schools in factories

(e¢) Worker-farmer faculty

(a) Speeial plan schools

- (e) Agency sponsored schiools

(f) Youth column schools

(g) Residual 1lliteracy classrooms

(h) TFamily reading circles

(1) Language schools

T+ has been necessary to ensure flexibility and variety in scholastic
c2landars, time-tables and types of school in order to bring the education of

the masses into conformity with production, which calls for continually increas-
ing participation by the Cuban people in maintaining the country's development.

The content of study programmes is arranged in courses lasting'ane serester;
their short duration enables students to attain a definite level of knowledge
without giving up their productive work or patriotic defence. service,

Scholastic calendars are asrfallaﬁss

Normal, for adults in urban snd non-sugar-growing rural areas, peginning in
September and ending in June. LT e

Sugar plantation, for adults in sugar-growing areas; from May to December.
Montana, for adults in gaffee—prﬁduéiﬁg,afeés; ffem“Jaﬁuary to August.
The ééhcals cyefate in night centres, factories, orgenizational premises,

and even in private homes, in an effort to abolish the last vestiges of residual
illiteracy. . : : , ,
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Time-tables are adapted to the requirements of the industrial or agrisultural
plant and inelude early morning, evening or night ciasses of varying duration.

The mass organizations, industrial undertakings and trade unions are Jointly
responsible for the setting up of classrooms and for ensuring adherence to time-
tables and students' regular attendance; they also provide those most highly
qualified among thelr ranks as teachers, and co-operate with the latter in the
organization and development of their activities. The plan of professional emula-
tlon provides for the cultural and political education of the worke:rs.

© Night schools and comprehensive centres possess a school councill composed of
representatives of the pedple's educational agencies (cre, vJc, CDR, FMC and ANAP).
The functicn of such a council is to analyse the problems of the school or centre
and help in their solution; reinforce community-school relationships, and promote
the specific activities of each organization. Pupils of the school or centre are
represented on the school council.

Work centres possess a training committee whose maln function is to reconcile
cultural education with workmen's qualifications programmes. HRepresentatives of
the trade union, the administration and political orgonizatisns are on the Com-
mittee. ' ’

The Secondary Workers' Education Course provides workers with the necessary
knowledge enabling them to derive greater benefit from cultural productions, in-
ereased technical and moral qualifications for partieipating in industrial activi-
ties, and enables them to continue improving their education at the secondary level,

Worker-farmer faculties raise the cultural level of their pupils hy offering
them a preparatory secondary course in the humanities and seience, without
neglecting their all-round training, and enabling them to enter university to pre-
pare for careers contributing toward the sountry's sclentific and technical
development. : ' :

., The faculties articulated with the various training sectors, although they
also facilitate the access of worker students to the university, are primarily
devoted to the training of skilled manpower. ' : o

The inecreased scope of university education through the inelusion of regular
practical work in the activities of students offers at the same time riew possibili-
ties in the process -of incorporating workers in general and technological courses
of study, and especially university studies. In the same way as the schools,
secondary training courses and faculties established in production centres and -
public services are moving ‘towards closer collaboration in the nee? to train tech-
nicians, greater adaptability to working conditions, and a mere direct rarticipation
by such centres in the training and education of their workers. : ,

- The training and education of militants and cadres of the political and mass
organizations, the in-service training specifically related to the tasks performed
by workers in ‘the branches of productive and planned service agewneies, cultural and
technical education, as a preliminary "» the re-education of prisoners, and other
actiitles have brought about the esta'i’shment of Special Schools, which adapt
thelr scholastic calendars, time-tables organization methods and programmes to
meet the particular needs of each case, : '

Q : 7
ERIC

IToxt Provided by ERI
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This sector, so closely linked with the productive agenzles and their tech-
nical trailning needs and with national plenning, is in a stage of development and
inmrovement., The cxperiment, which began with the Polytechnic Centre of Cienfuegos,
under the sponsorship of Unesco, offers enccuraging prospects for the training of
skilled manpower by providing instruction for workers at thelr own place of work,
and inereasing partiecipation by engineers and techniclans in programming and
teaching.

”he rble playéd by Cuban women. in all the variaus taskq = pclitical praductive,

Qf life-lang educatian.

The system of co-education is applied at all levels and in all types of edu-
cation, as beinga primordial factor in social development.

The Federation of Cuban Women (FMC) heads an importan® mcvement for facilitating
the extensive incarpgratiai of women in the political, economic and zocicl dovalop-
ment of the countiry, and among its work plans education occupies a privileged
place; woman's r&le in education 1s seen as a double one: atternition to her own
educational development and aid in upholding her children's educatiﬁﬁal abligatians..

The Vice~Ministry of Adult Educatlan and the Federation ggsgrﬂinated their
efforts on behalf of:

(2) Wemen's admission to the various branches of ;ﬁEtFthlﬂﬂ provided by
Adult Education.

(b) Opening of special day classes for housewives.

(e) Opening of spegial classes where women can learn domestic skills
(tdllDPlﬂg and dressmaking, craftsmanship, ete. ) while at the same time
improving their cultural beckground and acquiring the necessary knuwledge
for looking after their children.

(d) Seeking out women in remote districts who have remained illitéfate, and
providing faeilities for them in Reading Circles.

(e) Supervisian of technical courses for training skilled female workers.

With the abject of fagilitating wamén & partieipat;an, the Federation under-
takes the direct management of infant schools and of the Child Institute, s0 that
ehildrén of working mothers may e apprgpristély reared,

Language achacls ﬁﬁerate as nigbt centres at the di%pasal af the warkﬁrs, on
“the premises of seeandary basic and primary schools and, sometimes, on their own
. premises. _ :

The purpose af these sshaals iz to give warkers attendiﬁg them a baslc know-
ledge of the language ehablling them to uﬂderstand speak, read and write it and
so be able to contribute more éffectively toward the country's economica, téchﬁical
o and cultural development; and at the same time to tighten. the bcnds of fr:endahip
[:R\!:umi salldarlty bEtWEEn the peaples Qf the Warld. . - :

wll Toxt Provided by ERIC
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The principal languages taught are English, Rusgian, French and German. There
are also classes in Itallan, Czech, Chinese, Hungarian, Portuguese, and other lan-
guages, depending on the qualifications of teachers. 'An important addition is
Spanish for foreigners. ‘

Language teaching 1s also concerned with teacher training through the Maxim
Gorki Language Teacher Training Institute and variocus preparatory training schools
for satisfying the growing demand for learning forelgn langusges. The training of
translators and interpreters is carried out in a special institute for that purpose.

Youth movement

The existence of school wastage i1s unjust and its consequences take the form
of anti-social behaviour for which the social system as a whole 1s responsible,
since at the bottom of abandoning school lie socio-economic problems relating to
the lack of apprdpriaté educatianal attention given to children and young people.
School wastaze and "over-ageness" are themselves a denunciation of the exploitation
fdrcéd updﬁ pédples, and are far frﬁm expressing the trué feelings of tbe ehildren

from thé field af educatign are seen when a eauntry sets cut upen the path of rapid

" development. Cuba 1s an example of how, when the socio-economic structure is
changed, it 1s possible to eliminate bofh school wastage and educational backward-
ness, through the adaptidn of revolutionary educational methods appropriate to the
situatinn.

Various types of youth movement schools were established with the purpose of
promoting, organizing and controlling the raising of the educational level of over-
age pupils between 13 and 16 years old and enabling them at the same time to learn
a trade through a Joint course of thearetical and practical instruction.

In the early stages, as a result of loecal circumstances and production require-
ments, these schools underwent transformations that led to various forms or types
such as youth classrooms, youth centres, vocational centres, shop-schools and
others, until the passing of Decree No. 3664/71 by the Revolutionary Government,
when they were officially designated as shnb-sghagls, youth centres, vocational
youth E&hdsls and pre—calumns.} .

These institutions are an apprgpriate means of combating school wastage and
bagkwafdness, while at the same time ensuring the recuperation of a section of
youth (which if left to itself wculd be a fruitful source of anti-social behaviour),
by reincorporating it in an existence cffering ample scope for acquiring an educa-:
tion. and qualificatians, ‘thereby creating a supply of skilled manpower for various
sectors of produetion. The school system far young persons with a low educatlonal
level, which forms a parallel educational eourse, combines, moreover, the need for
réiﬁtegrating young drop-outs of both sexes in the educational system with that of
filling imnortant gaps in skilled manpawer for the diffarént branches of prﬂductian
and planned services.

The yﬂuth mavemént Echaals arc based qun a camplete TEGipF@Eqi ralabigﬂship
Q betwean theary and praﬁtiee, 1ntejlegtual studies and work, and bgtwgén sghaadlzg
[:R\!:and the revalutinnary sdciety we are in pfacess af building.

wll Toxt Provided by ERIC
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The curriecula and syllabuses of these schools are prepared with due regerd
for differences of age and degrees ¢f low educational level of pupils, and the
cpyortunities they have for studying.

Sports and cultural activities are orgenized in conjunction with work in the
classrooms and outside, and student assoclations are developed (such as the
Robarto Rodriguez Brigade "ELl Vaquerito'), with the objeet of giving pupils an

‘all-round training.

Treining and in-service training of teaching persomnel

The extension and variety of educaticnal sectors and types of school, the
variations in environmantal and student characteristics we have describcd above,
all point to the tremendous task it has been, for years, to prVIdE teaching
personnel trained and equipped to meet such an assortment of needs.

This tralning rrocess, while able to count upon vast human resources among
the population, has had to be carried out gradually in a variety of ways, through
the organization of juntroductory courses, basle preparatory S?minars permanent
seminars, national seminars, and seminars for cadres.

'Ihe preparatory courses are held in provineial boarding-schools, where candi-

‘dates for the teaching prefession undergo an initial trcining that enables them to

take a job as teacher whilst completing their training in permanent or weekend
seminars. These have been established for the in-service training of teachers;
they are held once a weak and last six hours; attendance is obligatory. Tiis
educational institution is considered the basic one.

Technical assistance 2dds to the teacher's qualifications for his professional
work and stvimulates his capacity for undertaking essentizlly prasticcl activities
connected with study and research, and developing enterprising methods in the or-
ganization and promotion of the school plan. It includes:

(1) study and research on educational subjects;

(11) active participation in the educational workshop where practical

' classes are held, activities are planned, the class plan is drawn up
and teaching media are prepared;

(11i) participation in People's Guitural Circles and in literary and scilentifie
) seminars.

Where greater urgency is called fgr, basic preparatory seminars are organized
with a minimum duration of 15 weeks, where students acquire the basic knowledge aud
prectical experience for snab‘ing them to work as teech&rs- ThlE preparabcry'eaurse
is completed- by attending permanéﬁt seminars,

National seminars are orgenized for pringipals and technical aav;seru to e~
able them to acquire a more thorough knowledge of specific subgects such as schaol
organization, educaticnal psychology, Edueatianal technology, ete.

In these Sémiﬁﬂfs, ’hieh are neld threc or four times a year, organizational
problems and innpvatiens Within the system are- aﬁalyged as Will as crunilal educa-

) tianal quéatiaﬁs‘
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Semlnars for cadres are held at the national and provineial levels for t
purpose of in-service training of technlesl and management personnel in speci
educational sectgrs. In the various prervaratory and in-service traininz inst
tions for teachers (including worke:rs faculties and training sectors) work is
based on practical Instructlon leading to a thorough understanding of the met
ology of educational organization, the development of a social sense among te:
and the most active and widespread adult partieipation under the principle of
"learning to do a Jjob by dolng it".

When referring to the systems fﬂr the préparatery aﬁd 1n—service t1a;nin|

af our teachers in the Wgrker—FaPm%r Faeulty have the merit Qf being warklng 1
whose revolutionary standards and zeal fit them to be voluntary teachers of tl
workmates, without this entailing the abandonment of their ta 3K as producers.
Numerous W@rkera also function as iustructors in shop-schools or training cou:
The r8le of monitors has also teen developed at all levels, '‘as a mearns of uti:
various available forms af participation hath as stuﬁents and as teachers of
fellow-students.

Increased participation by the workers' movement ensures a steady supply
the immadiate future of teachers combining the necessary technical qQualificat:
with practical experience in Industry.

t

Innovational experiments

With the éreatiun by the Eevaluticn of the ngective'and EHbjEBtiVé ggndj

thé eammunigy; and the ellmin&tian af mutual ﬁppﬁsitiaﬂ between the educatianE
system and soclaty, it became materially possible to diversify the educational
opportunities pricvided; to start from the basis of the adult's specific nature
as a receptacle of ‘ﬂawlédge, and to endow educational institutions with great
poviers of attraction. In this way, the Vice—Ministry of Adult Education orgar
the People's Cultural Circlces, Literary and Scientific Seminars and Internal B
cational Institutions, as systematized educational patterns far helping to for
Cuban education into an intégrated and cgntinuaus pracess.

The People's Cultural Girgles, with the human resources \seientific, tech

,and humanistic) and material resources (conference halls, printing presses and

mass communication media) pQEEEESEd by the localities, offer .eycles of varyling
duration (between B:and 16 sessions) on various subjects in over one hundred i
stitutions distributed throughout’ the céuntry "These cyeles are programmed by

- Board of Maragement and are based on an inventory of the manpower resources

available and the ascertaining of preferences through halding inquirie;z; the
Board also directs publication, supervises enrglment and attendancé, ‘ensures t.
due garrying out of curricula, ‘and distributes partigipaﬁign vouchers. :

The purpose gf the - Literary and Scientifie Seminars, which are Qrganized
the hundred in the various branches of the Vice-Ministry of Adult Education, i.
to encourage the reading habit aﬁd autadidﬁeticiam thrgugh the di?cussian and

analysis of literary Hbrks.

The rule cf ‘the Internal Edunatianal Institutiﬂns; whiéh.have been greatl‘

”develﬁpad in the youth movement, is to’ forge a funLtiQﬁﬂl 1ink batween schools
- whatever type and the ﬂammunity through. agtivities such as a ‘choral sggiety,:,
lpclltieal ar Sﬂlentiiigistudy cir;_u, theatre graup, schﬂal gardén; llbrary, ey
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murals - all of which help to develop abilities and skills that last through lé,g,
at the same time opening up new vistas with regard to everyday work and social co-
operation.  The variety of these institutions encourages students to participate
in some of them while, on the other hand, enjoying the benefits of all of them.

'CONCLUSION

: The system of adult educetion organized by the Ministry of Education that

_ we have been deseribing, and within the framework of which our practical experience
is expreeeed is very far from representing the total effort our country is making
on behalf of life~loug education. The scoz: of that effort is mueh greater, ex-
tending to the impact of activities carried out by the political and mass organi-
zations and the productive end planned service agencies through thelir treining
Vrdepertmente. I :

. To this should be added the ‘educational work of the country's mass means ef
communication and soclal services, inasmuch as the press, radio, cinema, television,
museums, lihraries, exhibitions, theetree and assemblies are velueble instruments
. and ferme of’ 1ife—1eng edueetien.

In 1ts EDnelueieﬁe, the Letiﬂ Amerieen Seminer on Adult Eﬁueetien (Cuba,
March 1972) sponsored by the Vice-Ministry of Adult Education and CREFAL, ex-
. pressed the view that ... "Adult education in Cuba is a preepeetive expreeeien

- of life-~long edueetien because of:

"The mass nature of adult education in Cuba and its extension over a con-
. giderable period of human life =~ which in this cese starts in adolescence
snd ends In old age - helps to consolidate the quantitative eepeete of life=-
lcng edueetien.

The global character of the edueetienel eyetem enables quelitetive eepeete of
adult education te be understood which iﬁereeee its impact within the scheme
f 1ifeuleng edueetien.

In the first place, it is eieer thet all the factors included in the economic
and social framework are present in edueetienel action. From the economic
,etendpeint" the teehnieel training and preperetien of the 1ndividuel fer
his double r8le as predueer and consumer.

From the social etendpeint the r&le of the pelitieel and mass ergenieetiene
whieh te a 1erge extent help in meinteining unanimity ef view ebeut education,

Cenaern in thie field 1s. ehered by .fathers and sons, by men end women. It can
be seen that to equip oneself edueetienelly ig Just as much-a: moral duty as to
equip oneself for a trade. - Whoever is neither working nor studying feels him-
self to be morally a parlah, and society has in this respect created its orm
sanctions, with the. result that education is not enly a right and a duty, but
is elee fegerded ‘ag a prerequieite fer develepment.

Frem the p:litieel stendpeint, preperetien fer aireet gerticipetien 1n the
‘ene;yeie end eeereh fer eelutiene te eemmen prebleme, in a epirit ef eeliderity,
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which 1ead% te the adaptian of such dacisians as are mﬂst suitable for
building the new society. _

The non-systematized forms of edugatign, the work carried out by the éultural

agencies of the cammunity (libraries ‘museums, theatres, and so on), the sys-
.. tem of participation which encourages the mass practice of sports and leisure -

activities, have also been shovm to be valuabie centributions toward life-

long education.

" It is considered that in this respect the mass media fulfil a very important
function, not only because they constitute an educational resource in them-
selves, but-also because of thelr daily invitation to participate thrgugh
radin, televisian, press, cinema, mass praductian Gf books. "

A number of participants, after their observations and experlences, agreed
in subscribing to the notion of "Cuba as a gigantic school".

And 1t may well be that Cuba is, in faect, one enormous school, for in earry—
ing out our idea of Eﬁmplete, cantinuaus, mass and life-long education, there
have converged upon the Ministry of Education the efforts of the cultural agencies
of the community, the mass media the political and mass erganizatiaﬂs, the prod-
. -uction and service agencies = in short, society as a body - all working with '
equal enthusiasm, all sharing the same ideals in the cause of education.

LRI Clanrieshiouns
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